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Prispévek se zaméruje na otazky funkéniho propojovani teoretickych znalosti
o vyuce se zkuSenostnim ucenim na pedagogickych praxich. Navazujeme na
staronové diskuse o redukci ,napéti“ mezi teorii a praxi v pripravé ucitelq,
které vedou k riiznym navrhim feseni, napt. k pfijeti konceptu dudlnich epis-
temologif (Russel, 2017 a Martin, 2017), k vytvareni ,ptileZitosti k ucen{”
(Sharon Feiman-Nemser a Margret Buchmann,1987) ve vzajemné spolupraci
vysokoskolskych a provazejicich ucitelti.

Ve fungujicim spolecenstvi praxe miize mit forma spoluprace i podobu suma-
rizujici reflektivni debaty v zavéru praxe, v nizZ v dialogu prolina heteronomni
hodnoceni provazejiciho ucitele s autonomnim hodnocenim studenta o moz-
nostech jeho rozvoje. Sledovani rozdilu mezi hodnocenim obou aktérti se stalo
predmétem naseho vyzkumu. Jeho cilem bylo zjistit, jak se vyviji nahled studentt
a provazejicich ucitelli na rozvoj profesnich kompetenci studentt v pribéhu tii
semestri praxi. Byly stanoveny nasledujici vyzkumné otazky: 1. Jaky je rozdil
mezi autonomnim hodnocenim profesnich kompetenci studenty a hetero-
nomnim hodnocenim provazejicimi uciteli v 9. semestru studia?; 2) V kterych
kompetencich vnimaji studenti a ucitelé nejvétsi pokrok? Vyhodnoceno bylo
44 hodnoticich archt od studentti za 7., 8. a 9. semestr studia a 124 hodnoticich
archt od provazejicich ucitelé.

Vysledky potvrzuji rozdily v heteronomnim a autonomnim hodnoceni pro-
fesnich kompetenci a v jejich rozvoji v pribéhu tfi semestra. Ukazuje se také,
Ze posouzeni aktudlniho stavu jejich rozvoje umoznuje formulovani cild pro
dalsirozvoj studenta. V zavéru studie jsou uvedeny navrhy podporujici rozvoj
profesnich kompetenci studentti na zakladé systematického vyuziti autoeva-
lua¢niho néstroje v praxi vSemi zainteresovanymi ucastniky.
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Abstract: The paper focuses on the issues of functional interconnection of theo-
retical knowledge about teaching with experiential learning during teaching
practicum. We continue old new discussions about reducing the ongoing “tension”
between theory and practice in teacher training that lead to various solutions,
such as adopting the concept of dual epistemologies (Russell, 2017 and Martin,
2017), creating a “learning opportunity” (Sharon Feiman-Nemser and Margret
Buchmann, 1987) in cooperation of university and mentor teachers. In a functi-
oning community of practice, the cooperation can take the form of a summative
reflective debate at final stages of teaching practicum in which dialogue inter-
poses the heteronomous assessment of a mentor teacher with an autonomous
assessment of a student and the possibilities of his/her development. Tracking
the difference between the assessments of both actors has become the subject
of our research. Its aim was to find out how students and mentor teachers create
their views of a development of professional competences of students during
three semesters of teaching practicum. The following research questions have
been stated: 1) What is the difference between an autonomous assessment
of professional competencies by students and a heteronomous assessment
by mentor teachers in the 9" semester of study?; 2) In which competencies
do students and teachers perceive the greatest progress? The data analysis
involved the evaluation of 44 assessment sheets from students in their 7%, 8™
and 9" semesters of study and 124 assessment sheets from mentor teachers.
The results confirm differences in heteronomous and autonomous assessment
of professional competences and their development over three semesters. It also
turns out that the assessment of the current state of their development allows
formulation of goals for further development of students. The final part of the
study contains suggestions supporting the development of students’ professio-
nal competences based on systematic use of the self-evaluation tool in teaching
practicum by all involved participants.
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